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Introduction 
 
This report contains the outcomes of three focus group sessions held on March 4, 2022, in 
preparation for the development of an emerging museum in New Haven, Missouri showcasing John 
James Audubon prints from the collection of Ellen and Mark Zobrist.  
 
The sessions were facilitated by TurnKey Education, Inc., to identify what compels teachers to 
choose a field trip destination, which required academic content they feel is related to Audubon-
New Haven, and how Audubon-New Haven can best meet teachers’ and students’ needs in and out 
of the classroom. The focus groups were also conducted to discover topics and avenues of inquiry 
that appeal most to students connected to John James Audubon, his process, and his prints. 
Identifying interest level in the project among local schools and assessing the required effort to 
generate year-round appeal to teachers will aid in ongoing museum development.  
 
An Executive Summary follows this Introduction. It highlights Key Findings from the focus group 
discussions and written surveys followed by Recommendations based on those results. The Process 
section describes how the focus groups were conducted and who participated. The Results for each 
participating group are expanded and separated by Students and Teachers. This section is where 
highlights of the participants’ own words support the Key Findings. The Appendix contains copies of 
the surveys given at the end of each focus group session.  
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Executive Summary: Key Findings 
 
 
Interactive Exhibit Design and Museum Programs 
A unifying theme throughout all focus groups, surveys, and age levels is the need for interactive 
elements within both the exhibit design and on-site programming. Students and teachers are eager 
to learn more about the specific birds featured in Birds of America by engaging directly with the 
content, either individually or in groups. They also want to contribute to outreach programs as 
community scientists. Their recommendations for interactives were both manual and digital, 
ranging from arts and crafts to high tech immersive experiences. Teachers echoed the need for the 
museum to offer hands-on, active elements during a field trip in addition to providing pre-trip 
content and assisting with group logistics.  
 
 
Content involving connections to local life science and history 
The highest ranked storylines in the surveys and those that were much discussed in the groups 
centered on how John James Audubon and the Birds of America can incorporate many school 
subjects, especially those related to Missouri. Themes of interest included native bird species, local 
ecology, and Audubon’s time spent in the area. Students and teachers quickly suggested how 
Audubon’s art is a gateway to multiple content areas in their various classes. Different topics in 
science and history came up often in ideas that combined them with technology and engineering, 
visual arts, mathematics, and literacy. 
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Executive Summary: Recommendations  
 
 
Interactive Exhibit Design and Museum Programs 
Both the design of the exhibitions themselves and programming offered by the museum after 
opening can account for the need to interact with content. 

• Bring the birds to life. Include interactive exhibits, both physical and digital, that cover a spectrum of 
sophistication and technology. Provide immersive experiences as well smaller touch points where 
students and visitors can delve deeper into a particular topic of interest.  

• Upon opening, develop robust programming for different age groups and demographics in the 
community. Offer opportunities to learn and participate in both art and science. Art projects in the 
spirit of Audubon’s prints or using the materials only available to him at the time were suggested 
frequently. Create a community science program in which students and visitors can participate by 
observing and tracking native wildlife outside of the museum. 

• Provide educational resources for teachers and students that invest students in the content before a 
field trip. Maximize interactive design and programming during class field trips. Field trips must be 
high-interest, convenient, and content-aligned to attract teachers year after year.  

 
 
Content involving connections to local life science and history 
The exhibition design should use storylines with local connections to Birds of America for greater 
interest. Beyond positioning Birds of America as a work of art, links to multiple content areas either 
through design or programs will also attract students and teachers. 

• Feature bird species from the book that are local to the New Haven area, the role of the local 
environment, and Audubon’s time in the region. These topics can be addressed as part of the 
rotating prints that share a theme and in programs led by local naturalists. 

• Utilize the Audubon prints beyond their artistic value. The bird species in Birds of America are an 
obvious connection to science and John James Audubon’s life and process can be used to access 
history. Links to additional subjects and skills can easily be established. 

• Include the biography of John James Audubon for perspective but do not make it a focal point of the 
museum. Providing context of what was going on in his life when a featured bird was painted or a 
print was published, is recommended. Using Audubon’s own words from his journals and his 
personal descriptions of the species in Birds of America will augment the experience.  
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Process 
 
The Quality Coach team arranged the focus group sessions on behalf of Ellen and Mark Zobrist at 
the request of Eisterhold and Associates and Turnkey Education. The first group was held with fifth 
grade students and faculty members at Washington South Point Elementary School in Washington, 
Missouri. The second group contained ninth grade students and a teacher at New Haven 
Junior/Senior High School in New Haven, Missouri. The final focus group was with eighth grade 
students and teachers, also at New Haven Junior/Senior High School. 
 
Focus Group 1: Elementary School 

• 14 5th grade students 

• 1 teacher and 1 principal 

 
Focus Group 2: High School 

• 11 9th grade students 

• 1 teacher 

 
Focus Group 3: Middle School 

• 14 8th grade students 

• 2 teachers 

 
The focus groups lasted approximately 45 minutes. Each one began with an introduction of the 
purpose of the sessions, John James Audubon, the Birds of America, and the project underway to 
develop a museum in New Haven for Ellen and Mark Zobrist’s Audubon prints. Moderators 
facilitated each group according to an outline of key points designed to illicit feedback on the 
research goals. However, conversations with the students flowed based on participants’ interests 
and ideas. The Night Hawk print from Birds of America was on display in the front of each group 
and copies of the print were distributed to students for a close-up review. The sessions were audio 
recorded to analyze and assess results for this report. 
 
Written surveys for teachers and students were distributed at the end of each session. One 
additional survey was returned via email later from a former teacher who did not participate in the 
focus groups. Ultimately, six adults provided responses. While not statistically significant, their 
responses were used in conjunction with feedback captured during the focus group to generate 
this summary. 
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Results: Students 
 
In each session the students began with little or no knowledge of Audubon or interest in the print 
on display. However, curiosity and interaction developed quickly. The students were cohesive in 
their recommendations, reactions, and ideas regardless of grade level. Their feedback centered on 
topics and activities they would or would not find engaging. A total of 39 students attended the 
three focus groups. Of those, 31 returned surveys with usable data. 
  
 
Interactive Exhibit Design and Museum Programs 
 
Students suggested hands-on activities to pique and maintain their interest during a field trip. 
Interactives help them visualize what they cannot see, make complicated concepts relatable, 
provide additional information, and sustain their attention. It is worth noting that their suggestions 
varied greatly in the amount of technology required. Virtual reality and immersive experiences 
came up as often as encounters and challenges outside of the museum. Digital or analog, 
engagement was also the primary factor in students’ opinions of other local field trip destinations 
when describing what made for a “good” or “bad” previous experience. 
 
Design Feedback 
Students’ ideas centered on engaging multiple senses and having to do something that requires 
motion to obtain information, even if it is simply swiping a screen or pushing a button to hear a 
bird sound. Habitat recreations were common suggestions, both digital and physical, as were 3D 
recreations of the birds presented in Audubon’s prints, presented in conjunction with his art. 

• Elementary School 
o “An area where they would have a projector room. Like the Van Gogh exhibit, the 

walls were moving with his art. And I was thinking they have the different habitats, 
and they have like a 3D model, and around the noises of the birds, and you can see 
them and like information will pop up in front of the screen.” 

o “I would like an immersive experience and like a projection system that shows facts about 
the birds, and you can feel like you are one of them or like you are there.” 

o “Giant theater; each day has a different bird it tells you about; the extinction and more.” 
o “Make a glass dome so that you are able to see all the birds. You look up and there are birds 

around you. And they're all flying around. Like, doing their own thing.” 
o “A screen that tells you a little bit about like each bird, and you're able to swipe and just 

read about the bird.” 

• Middle School 
o “Put hidden QR codes around.” 
o “Get a real model of birds, sitting there so we can see what it actually looks like. I know this 

photo shows some of the what the bird looks like and has definitions, but I think it could be 
better and more.“ 

o “So, you know, how kids are always like, on their phones, and like video games. Well, this 
would take video games on. I feel like you guys could have a station where kids could play a 
game. Pretend like being Audubon in the first person, making a painting. They have to go 
through multiple stages. Like, day one, he goes out and looks for the bird. Day two, he 
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actually captures the bird and kills it. And then day three, he starts working on the painting. 
So, like, I feel like they could do that. And the first person that finished their painting would 
get something.” 

o “A stand set up where there might be binoculars or cameras. And you can do birdwatching, 
outside of this museum.” 

• High School 
o “I would like the sounds of the birds at each picture.” 
o “The main thing that would draw me in is walking in and feeling like I am in the birds’ 

environment.” 
o “Every other day, maybe something [in the exhibits] needs to change inside… because in a 

small town everything's the same, so like, change it up a little….Rotate stuff out and be 
more interactive. It’ll make it a lot more interesting.” 

o “Build a deck or something like an observation deck where people can stand up there and 

see and look for birds.” 

o “When you walk into the museum, you could see the footprint of the bird. And it looks like 

you’re actually there. The walls and the floors are painted like you're in their actual 

environment.” 

o “Not like binoculars or telescope, but it'll be like an image, a really zoomed in image, like VR, 

I guess. But you'll see what the bird sees. And it'll BE the bird. Whoever's viewing through 

the screen will be the bird. So, they'll see what the birds can see, and how they can get their 

food.” 

 
Offering Programs 
Programs echoed the design theme of gaining information as certain steps are followed. Many 
students’ suggestions were variations on gamifying the learning experience at the museum. 
Programs that explore art and science, including design challenges, came up the most often. Many 
of the students’ ideas can be facilitated without high-tech supplies. 

• Elementary School 
o “A quiz about James Audubon at the end where you get a prize for your score, 10/10 you get 

a ticket for someone to come free, for the people [with] 5/10 or under you get a discount at 
the giftshop.” 

o “There should be food to give to the birds. Like for 25 cents like a gumball machine.” 

o “It's like a scavenger hunt, where you find information on birds. And then in the end, 
it'll be like you made your own page in the book. And, if you give it to these people, 
they'll be making your own page that you can take.” 

o “A bad field trip would be if there is no place to do any activity. Standing in every 
room, there should be at least one activity to do. And for like the littler kids, there 
could be a color station and there could be little kids’ books about birds.” 

• Middle School 
o “Maybe for the younger kids, take different elements out of his paintings, and then the little 

kids have to create their own painting from his art.” 
o “Our library does days where they have a reading, like there's stories, kids go in there and 

make stuff and crafts. What I'm thinking is you could like, say on Thursdays, or like every or 
once a month, you could have a competition to see who can make the better replica using 
his supplies.” 

o “In the outside area, I think you should we should be able to actually interact with these 
birds.” 
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o “A birdhouse building contest. You could have a small admission fee, maybe $5. And then 
run it for maybe a week or so every year. And then some and the winner who builds the 
prettiest boathouse could get a cash prize and but not the sum of what was collected just 
maybe $100 or so, and the museum could take the rest. And then everyone could see their 
birdhouses there.” 

• High School 

• “Do scavenger hunts and every other day of the week, or something like that, have a contest 
between kids or something to go see like how much you can find [outside]. We could do, 
like, maybe a leaderboard.” 

• “If you have like a website or something, post the weekly bird or Bird of the Day. Post 
information about it, and then say there’s a special thing about that bird in the museum. So, 
they can't just look at it on online They have to go to the museum to get more information.” 

• “On the observation deck is where you could watch the birds. You could list what common 
birds you can see around that area.” 

 
Field Trip Reviews 

• Elementary School 
o “They had a lot of activities to do. It wasn’t just blah blah blah.” 
o “It had many activities to do and there were learning interactions.” 
o “You are learning but having fun at the same time.”  
o “What makes a good field trip is learning something. But make sure it's not boring. Because 

if the teacher is just going around saying stuff they don't care about, you’re not going to 
listen. You're not gonna end up learning anything.” 

• Middle School 
o “[I didn’t like It because] we didn’t do much and all we did was walk around and talk about 

the past.” 
o “What made it the best was the exhibits shown.” 
o “What made it the best was all the information we were taught.” 

• High School 
o “We got to interact with everything and got to physically see everything around us.” 
o “There were interesting 3D things around that were actually in the animal’s life.” 
o “It was very interactive and there were a lot of interesting things to see.” 
o “One of the most important things is to make it interactive, and that the kids are involved 

and have something fun to do.” 

 

 
 
Content involving connections to local life science and history 
Connections to the local area appealed to students as storylines for the museum exhibitions, or at 
least as information they would like to see there. In the survey data, 32% of the students chose as 
their top-ranked storyline “Birds local to the New Haven area, including extinct or endangered 
species.” Next, “How native Missouri plants and the local ecology help birds grow and survive” and 
“John James Audubon’s journeys and time spent on the Missouri River” were highly rated. For the 
lowest ranked, least interesting storyline, 45% chose “Other 19th century naturalists.”  
 
Younger students tended to state what information they wanted to learn, while older students 
talked about methods for presenting information. Although the students did not give curriculum 



 

 
 
TurnKey Education, Inc.   · 211 Colonial Homes Drive  · # 2106   · Atlanta, Georgia 30309   · 404.281.9392 

 
 

labels to their recommendations, their feedback addresses skills and content in art, science, 
history, technology and engineering, and literacy. They were naturally interdisciplinary because 
students used Audubon’s artwork as an introduction or pathway to something else. For example, 
an interactive described above would have students and visitors see what can be learned by 
comparing Audubon’s rendition of a bird with a scientifically accurate, digital model rendered with 
today’s knowledge. A birdhouse competition addresses mathematics and engineering. Students of 
all grade levels suggested problem solving and design challenges using only resources available to 
Audubon, touching on technology, art, and history. 
 
Interest in the life of John James Audubon was limited in scope but was valued as a window into 
American History. Students felt some biographical background is needed for context, but it 
shouldn’t be a main idea. One student suggested highlighting whatever was going on in Audubon’s 
life as he painted a particular bird, because his methods were so unusual for the time. Another had 
the idea of using a timeline for him and including images of how his art evolved. His journals and 
own writings piqued interest, especially his own descriptions of his work and his journals from the 
Missouri River expedition. On the issue of Audubon being a slave owner, the consensus was the 
fact should be mentioned but not emphasized or debated. However, it should be noted that no 
people of color were available to participate in the focus groups. 
 
Elementary School 

• “Birds’ habitats, and what they ate, and what their nesting sites, eggs, and everything. Just their 
natural habitat to see like how the birds lived… Prey, predators, habitat, Features of the birds.” 

• “You could have like a map of all the birds that have been extinct, like, of the United States, where 
they're native. Yeah, like it could be like red is all the birds that have been extinct. All the birds that 
are like endangered in different color. Like the green would be like, stable…. Pink could be 
overpopulated.” 

• “…how he painted the birds, like the machine [wire frame for holding birds]. The kids should be able 
to try to make it with the limited supplies he gets, so we have to do it [reproduce with the tools he 
had].” 

• “There should be stuff about him about who he was. But it shouldn't be the main focal point of the 
museum. It’s about the birds that he captured.” 

• “You should start with the facts about his personal life. But I think it would be more to focus on like 
his research what he did for science and art.” 

Middle School 
• “Use tools that Audubon used to paint one of his paintings or multiples of his paintings.”  

• “Journal entries and displays of what he's written about his job and stuff like that.” 

High School 
• “You should have the same materials he used when painting at the museum so we can try to paint 

the birds also like the way he did.” 

• “I want to know his story. But mainly focus on what got him into birds, and painting birds.” 

• “You should try to get copies of the journal.” 
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Results: Teachers 
 

One principal, four teachers, and one former teacher completed the surveys. With only five adults 
in the focus sessions and six sources of data, the teachers’ feedback is less extensive than the 
students’ results. Here, it is combined across grade levels. One priority for the teachers is ensuring 
a field trip experience engages their class, which echoes the interactive design and programming 
feedback from students. The teachers’ view of the field trip experience included preplanning and 
logistics based on the museum’s programs. Another critical issue for teachers is connecting the 
museum content and activities to their curriculum. With limited time and funds for field trips at 
many schools, they intend to make the most of the ones they can take. 
 
 
Interactive Exhibit Design and Museum Programs 
 
Teachers need the field trip experience to contain an element of fun to engage their students, 
whether that is built into the exhibits or through programs conducted by the museum. Teachers 
also request field trip programs with easily identifiable curriculum connections along with well-
planned logistics for hosting school groups. 
 
Engagement via Interactive Design and Programs 

• [Likeliness to visit on a field trip] “It depends on the programming.” 

• “We want it to be a learning experience, and fun.” 

• “Hands-on experiences for students will really increase what they remember, taking a trip to a 
museum is a great way to do that. Having experiences there will only add to what they learn.” 

• “Interactives will be key.” 

• “Student engagement—will they ENJOY learning on this trip?” 

• “Does the experience encourage curiosity and desire to learn more on their own?” 

• “Something interactive. Kids these days, they like to push buttons and everything. So maybe some 
of the things they talked about, but touchscreen. And you can look, if you're interested, into the 
skeletal system. Or, if you're interested, maybe go deeper into the food chain.” 

• “Is there any opportunity to actually watch? I know the structure. But in viewing, planning--where 
you could go out? And I don't know if there'd be a whole lot of birds to see. But you understand 
what I mean? That might be interesting from a teaching standpoint, to be able to take your class, 
have them observe them, and then have the kids identify as well.” 

 
Field Trips and Museum Programs 

• “How many can the museum accommodate? Eating lunch?” 

• “Ease on teachers and adults along the way.” 

• “Pre-planning options/activities to set the stage for optimum learning on the trip.” 

• “Providing materials to teachers before visiting the museum would really be beneficial as well.” 

• “We have to be able to justify enough out of a school day, you know. Taking them somewhere that's 
productive helps…We do have to connect with the standards. We have to request to go and if it's 
not aligned, there are times where they say right out ‘no you can't go.’” 

• “How does the field trip positively affect student learning outcomes.” 
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• “If we were going on a field trip soon, to said museum, we would need to front load information 
about that [specific topic].” 

 
Content involving connections to local life science and history 
Teachers want to use a field trip as an extension of what is being learned in the classroom. The 
museum is an opportunity to add a unique experience or activity component to their lessons. They 
need to see obvious connections between their content area instruction and the museum 
exhibitions: “If I'm going to take a field trip, I'm going to want to connect it.” During the focus 
groups, teachers pointed out how the museum can use Audubon’s prints for multiple subject areas.  
 
Elementary School 

• “Birds, in general, and habitats and science, particularly engineering, part of the technology 
component. And like, when you're talking about bird feeders, I'm thinking, ‘you're going to need lots 
of kinds of bird feeders’ because birds have this pretty cool adaptation of a beak, or their talons or 
claws that help them eat.” 

• “One thing is the push for problem solving, critical thinking and collaboration. Like these students 
are learning to wrestle with the unknown and have the stamina to figure it out. either 
independently or together.” 

• “I could easily see that coming into just the construction and the engineering.” 

 
Middle School 

• “I think the history part, I wrote down about the journal. So, you'd have the journals in front of you, 
and you could listen to, I don't know, a narrator reading them while you're there with them. That 
might be pretty good from Missouri history, or even like a regional history. For sure.” 

• “We do have a conservation class here, started by another teacher, that I think that it would fold 
into pretty well.” 

 
High School 

• “I'm intrigued by the by the extinct birds. Why? Why did this happen? Especially in a history class, 
we look at cause and effect. Think of the carrier pigeon, right? Hunted to extinction. Something like 
that might be interesting.” 

• “We're talking about the artwork, so there should be an opportunity for anyone who is interested to 
do some artwork over there.” 

• “He [Audubon] doesn't make it in the [text] book, unfortunately, I wish he did. Because I found this 
very interesting. But I think there could be an element that would encourage me to do it, that looks 
at a little bit of the history side. But however, with what you said initially, their primary sources, 
that's when I was like, ‘okay, we can have a conversation.’ Because I was nervous, ‘why aren't they 
in the biology classroom?’ …There's potential certainly for a high school history class to go down. 
Because we talked about the 1800s, we talk about his life, how he did it.” 
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Appendix A: Student Survey 
 

AUDUBON-NEW HAVEN STUDENT SURVEY 
2022 

Your grade level    
 
Part 1 
Which of these Audubon-New Haven (A-NH) story lines and those connected to the Birds of America book 
are of most interest to you and most connected to what you study in class? Read through the entire list first, 
then number them from 1 to 8: 1 is most interesting and connected to you and 8 is the least. 
 
Rank here. 1 is your top choice. 
 
_____Birds local to the New Haven area, including extinct or endangered species  
 
_____John James Audubon’s journeys and time spent on the MO river 
 
_____The scientific printmaking process in Audubon’s time 
 
_____Other 19th century naturalists 
 
_____Critics and champions of the Audubon legacy, based on the facts of his life 
 
_____How native MO plants and the local ecology help birds grow and survive 
 
_____Audubon’s skill and techniques as an artist 
 
_____Participating as a citizen/community scientist 
 
Part 2 
What is the best school field trip you have ever taken? What made it the best? 
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
____________________________________________________________________________ 
 
What is the worst school field trip you have ever taken? What made it the worst? 
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
____________________________________________________________________________ 
 
Please add any comments or suggestions you have for Audubon-New Haven and/or any personal feedback 
for the museum designers. Thank you! 
________________________________________________________________________________________
________________________________________________________________________________________
_______________________________________________________________________________ 
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Appendix B: Teacher Survey 
 

AUDUBON-NEW HAVEN TEACHER SURVEY 
2022 

Grade Level(s) Taught:   
 
Part 1 
Which of these Audubon-New Haven (A-NH) story lines would be most interesting, appealing, and useful to 
you as a teacher? Number them from 1 to 8: 1 as the most interesting, relevant, appealing, and connected 
to your curriculum and students and 8 as least. 
 
Rank here. 1 is your top choice. 
 
_____Birds local to the New Haven area, including extinct or endangered species  
 
_____John James Audubon’s journeys and time spent on the MO river 
 
_____The scientific printmaking process in Audubon’s time 
 
_____Other 19th century naturalists 
 
_____Critics and champions of the Audubon legacy, based on the facts of his life 
 
_____How native MO plants and the local ecology help birds grow and survive 
 
_____Audubon’s skill and techniques as an artist 
 
_____Participating as a citizen/community scientist 
 
Part 2 
How likely are you to visit A-NH on a field trip? Select one.  
 

_____Very Likely _____Somewhat Likely  _____Not Likely 
 
Explain here.             
             
              
 
What are three key factors that influence your decision when planning a field trip for your class?  
             
 _______________________________________________________________________________ 
 
Part 3 
Please add any comments or suggestions you have for A-NH and/or any personal feedback for the exhibition 
and content designers. Thank you!          
             
         ____________________  
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Focus Groups from November 13, 2017 
 
Process 

Along with Jeffrey Kozak from the George C. Marshall Foundation, we met three groups of students 
(two in high school, one in middle school) on the morning of November 13, 2017 to participate in a focus 
group for the upcoming redesign of the George C. Marshall Museum.  The purposes of the focus group 
were (1) to evaluate current familiarity with George C. Marshall and the museum located on the campus 
of VMI, (2) to present proposed content for the new museum to see how different scenarios resonate 
with students, and (3) to ask about both positive and negative experiences with previous field trip 
destinations.  Discussions were not able to be recorded electronically due to privacy concerns for the 
minors. However, detailed notes were taken and students completed a written survey.   We also sought 
teacher feedback, but there was little participation.  The results we received from two teachers are 
included. 
 

Student Participants (n = 60) 

 One 8th grade English class with 19 students  
o Lylburn Downing Middle School (Lexington City Public Schools) 

 Distance between school and GCMM:  0.7 mile 
 191 students enrolled 

 Ethnicity:  85% White, 8% Black, 5% Hispanic, 2% Asian, 2% Asian, 
<1% American Indian/Alaska Native, <1% Hawaiian Native/Pacific 
Islander, <1% Two or more races 

 16% of students from low-income families 

 Two 11th grade AP U.S. History grade classes with a total of 41 students 
o Rockbridge County High School (Rockbridge County Public Schools) 

 Distance between school and GCMM:  2.4 miles 
 997 students enrolled 

 Ethnicity:  88% White, 4% Black, 3% Two or more races, 3% 
Hispanic, 1% Asian, <1% American Indian/Alaska Native, <1% 
Hawaiian Native/Pacific Islander 

 29% of students from low-income families 
 

 

 

Part 1: Awareness of George C. Marshall and the George C. Marshall Museum 
 

We began each discussion by asking questions to evaluate the students’ familiarity with George 
C. Marshall and the George C. Marshall Museum.  By 8th grade, students should have been exposed to 
GCM during 6th grade Social Studies (US History: 1865 to the Present).  In high school, students should 
have had additional exposure in 9th grade Social Studies, World History and Geography: 1500 A.D. (C.E.) 
to the Present.  The high school classes that participated in the focus group will cover Marshall in the 
Spring semester of 11th grade. 

Two students in the middle school group (8th grade) said they had visited the museum. They 
remembered Marshall’s Nobel Prize, the Jeep, and that the Marshall Plan is a very big book.  When 
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asked what they knew about Marshall prior to the discussion, students associated his name with the 
Marshall Plan and one mentioned VMI.   

When students in the 11th grade groups were asked what they knew about Marshall prior to the 
discussion, two students associated his name with the Marshall Plan, WWII, and VMI.  One knew the 
Marshall Plan was for rebuilding Europe after WWII but could not provide more details.  The 11th grade 
students who had been to the museum remembered the Jeep and that there was information about 
WWII. 

The students provided more information to these same questions on the written surveys, 
summarized here and in the table. 

8th grade awareness of GCM based on 19 written responses 

 10 of the 19 students stated that they had heard of GCM (53% of the whole 8th grade group) 

 Of 10 students who had heard of him, 9 knew there was a GCM Museum (47% of the group) 

 Of 9 students who knew the museum existed, 2 had been there (11% of the group) 
o Both went with their parents/family 
o Both answered “maybe” for how likely they are to recommend that other people 

visit 
11th grade awareness of GCM based on 41 written responses 

 39 of 41 students stated on that they had heard of GCM (95% of the whole 11th grade group) 

 Of 39 students who had heard of him, 30 knew there was a GCM Museum (73% of the 
group) 

 Of 30 who knew the museum existed, 11 had been there (27% of the group) 
o 5 of the 11 students went with their parents/family; 6 of the 11 students went for 

other reasons such as a volunteer/service event, a game of Risk, or wandering in  
o 10 students answered “maybe” for how likely they are to recommend that other 

people visit; 1 student answered “definitely” 
 

Prior to the Focus Group, students who… 8th grade 11th grade Combined 

Had heard of George C. Marshall 53% 95% 82% 

Knew there was a GCM Museum 47% 73% 65% 

Visited the GCM Museum 11% 27% 22% 

Went to the museum with a school field trip 0% 0% 0% 

Definitely recommend the museum to others 0% 2% 2% 
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Part 2:  Responses for the George C. Marshall Museum redesign and topics of interest 
 

Although the students had little working knowledge of Marshall, that was not a deterrent to 
their willingness to learn.  Their interests were piqued as they became more familiar with his story.   
Relating brief anecdotes from different times in Marshall’s life made the students eager to learn more 
about him.  Students saw connections between different periods in his life in which Marshall listened to 
his conscience and tried to make the right choice even if when it was the hard choice.  They took to the 
image of Marshall as a real-life superhero who stayed true to his values and was content working 
without glory and fame.   

We presented critical moments from the life of George C. Marshall to see which resonated with 
students. On more than one occasion, an incident that initially received no response from the students 
became more interesting to the students as they learned more about the man. The topics of interest 
that arose repeatedly are listed and should be considered as potential decision point topics.  Students 
also provided recommendations for how content should be presented.  Only the high school students 
responded to an “Additional Comments” section at the end of the survey as the 8th grade students filled 
out their surveys prior the group discussion. 
 
Topics of interested to students 

 Marshall chose the army over a lucrative job in finance 

 How the Marshall Plan affected specific people/groups in Europe 
o “I would definitely add more about how his plan affected children in Europe” 

 Marshall’s involvement in opening the army to women and African-Americans 
o “I think the Marshall museum should definitely address Marshall's inclusion of women 

and African Americans in the military.” 

 Being a student at VMI back then 
o “I think I would enjoy learning more about Marshall's time at VMI.” 

 His refusal to write his memoirs 

 His refusal to become involved in politics or run for office 

 His childhood, to understand him better and how it shaped decisions he made as an adult 

 What would Europe be like today if there had never been a Marshall plan? 

 Modern companies with familiar names that have links to the Marshall Plan (i.e., BMW) 

 His use of film/movies in WWII and after 

 That the museum is so close to them, but they don’t really know it 

 Marshall’s roles in developing the Jeep, WACs, planning for the atomic bomb, and codebreaking 
o “Keep the Jeep!” 
o “The codebreaking stuff sounds pretty cool.” 

 Include times when he failed so he seems more human and a more complete portrayal of him 
o “It might be interesting also to learn about some failings of Marshall in order to paint a 

more complete picture of Marshall.” 

 The magnitude of the military accomplishments of someone that isn’t well-known or famous 
o “I would like to see more of George C. Marshall's adult life and military 

accomplishments.” 
 
Recommendations for museum redesign from group discussions 
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 Involve Marshall’s private life; focus on Marshall as a person first, then go into deeper into 
history subjects; personal can’t be separated from professional but should start with personal 

 Tell stories of individual people, use as a hook that leads to context with the military, strategic, 
and historical information 

 Personal aspects are immediately interesting; much more likely to walk right past military  
o “I think that human relations would be way more interesting than military strategies.”   

 Explore hypothetical outcomes of some of Marshall’s decisions 
o “The hypothetical is quite interesting.” 

 Include decision scenarios, simulation; what would you do? 
o “I like the idea brought to the table about simulations allowing visitors a chance to 

pretend to be faced with the decisions he was faced with.” 
o “It's more enjoyable if you can see yourself in a certain situation.” 

 Marshall is so vague that making personal connections is difficult, need to establish a personal 
connection first 

 Begin with an overview of Marshall, then let students/visitors choose where to go next 
o “I enjoy exploring a place that peaks my interests on my own.” 

 Need visuals to capture interest that aren’t always photos (suggested videos, games, anything 
interactive or that could be touched) 

 Emphasis on interactive exhibits 

 Videos can’t be too long but include a dynamic movie as an introduction to who Marshall is 
 
Additional Suggestions from written survey 

 “I think engaging people from the beginning is important because then they will be more likely 
to take interest throughout the museum. Mix it up with lights, sounds, and 3-D replicas.  Maybe 
along with paper add a recording simulation or cause and effect may help. Economic plan, can it 
be compared to other economic plans like the Hamilton plan?”  

 “There should be seating.” 

 “Have exhibits that are interesting to all ages, adults and children if possible.” 
 
  



171129 GCMM Focus Group Report  Page 5 of 8 

 
 
 

Part 3: Previous field trip experiences 
 
Key Points 

 A good field trip is interactive, immersive, and introduces new experiences or content to the 
students. 

 A bad field trip is repetitive, boring, and geared to the wrong age group. 
 

 
 
Favorite field trips 
 

All 19 of the 8th grade students and 40 of 49 students from 11th grade answered the question 
“What was the best school field trip you’ve ever taken and what did you like about it?”  The younger 
students preferred destinations where they enjoyed what they were seeing or that provided a new 
experience.  For the older students, interactivity was key.  There was some overlap between the groups 
as the freedom to explore a place on their own, as a reason, made the list for both.  

  
Middle School 

In the 8th grade class, Luray Caverns came in first followed by Chesapeake Bay.  The driving 
forces behind what made for a favorable field trip were visual appeal. In fact, 6 of the 19 students stated 
that they chose their favorite trip based on what they saw.  Other reasons included novel experiences 
and a student’s personal interests.   

 Students enjoyed a field trip because of what they saw 
o “because of how beautiful it was.”  (Chesapeake Bay) 
o “we got to see really awesome natural wonders.  It was breathtaking.” (Luray Caverns) 
o “seeing the cave and the old rocks there.” (Luray Caverns) 

 Novel experiences were reasons given for liking the trip to Chesapeake Bay 
o “a very new experience with new things to see.” 
o “experience cool things in another place.” 

 
High School 

For 11th grade students, Yorktown or Yorktown combined with Jamestown was by far the favorite 
school field trip.  The Smithsonian museums in D.C. came next.  For these students, methods of 
presentation were more significant than the subjects.  Interactive and hands-on elements were 
mentioned a total of 26 times (22 for the trip to Yorktown or Yorktown and Jamestown).  Students also 
liked field trips that included an immersive experience of some kind, such as a simulation, reenactment, 
recreation, or demonstration.  These experiences helped students feel connected to the content matter 
and find it relevant.   

 Interactive and hands-on 
o “The tour was super interactive and hands-on, especially there was a very intriguing 

movie.” (Yorktown) 
o “It was very hands-on and interactive.” (Yorktown) 
o “It has multiple hands-on exhibits and a 4-D movie.” (Yorktown) 
o  “Their exhibits are hands-on, tactile, and interactive and applicable to today.” (science 

museums) 

 Immersive experience 
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o “Interesting/historical tours through simulated environment of the 1700s.  Added sense 
of realism and focus to historical narrative.” (Yorktown) 

o “It was very immersive and included everyone in the experience.” (Holocaust Museum 
in DC) 

o  “…outdoor section was interactive, could see medicine, ways of life during war, 
demonstrations.” (Yorktown) 

 Content made relatable and relevant 
o “It gave a personal look at what it would be like to have fought in the Revolution.  It 

made the stories seem less like stories and more like real people.” (Yorktown) 
o “…impressive architecture and statues that helped you visualize what happened rather 

then it being a far off and unrelatable topic.” (Normandy invasion museum in 
VA/National D-Day Memorial) 

o  “The stats that were given were exciting, stats were a good way to show relevance to 
other things.” (hydroelectric power plant in West Virginia) 

 

 
 
Least Favorite Field Trips 
 

The questions “What has been your least favorite school field trip?  Why?”  were answered by 
17 of the 19 middle school students and 34 of 49 high school students.  Repetition, boredom, and lack of 
hands-on activities were the reasons given by all groups.  Boxerwood Gardens and Jordan’s Point were 
mentioned as a least favorite by students from both grade levels and for the same reasons, repetition 
and boredom.  However, one student’s best field trip can be another student’s worst.  Locations that 
appeared on both the most and least favorite lists were Richmond, the Smithsonian, and Monticello.   
 
Middle School 

The 8th grade students ranked Boxerwood as their least favorite field trip with Jordan’s Point and a 
trip to a local cemetery tied for second.  The reason given by 10 students for not liking Boxerwood was 
repetition.  With an average of one field trip per year, Boxerwood is an overused destination. Other 
unpopular field trip destinations were described as boring.  

 Boxerwood 
o “We went so many times and always learned the same thing.” 
o “We've been there so many times.” 
o  “It was very repetitive and we did it every year.” 

 Jordan’s Point: “it was really uninteresting” 

 Local cemetery: “boring, didn't do much” and “We didn't do a lot.” 
 
High School 

In the 11th grade group, Jamestown was the least favorite field trip because of the tour guide.  
Students felt that the guide did not know their audience and did not present the information in an 
interesting way.  While students may want the freedom to explore a place on their own, they recognize 
the value of a good tour guide and the repercussions of a bad one.  Richmond came in second and was 
also described as boring.  

 Jamestown 
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o “a little boring because the tour guide listed facts the whole time and it was centered to 
a younger audience.” 

o “The tour guide was not good with high schoolers.” 
o “…boring, bad tour guides, rushed.” 
o “…things that should have been hands-on were not explored, tour guides did not 

recognize their audience, no difference between toddlers and adults” 

 Richmond (tour of Capitol, government buildings) 
o “The trip was rather boring. The museums required a great deal of reading and were not 

interactive.” 
o “It was really boring and felt like a waste of time.  The tour was really long.” 

 
Other least favorites from 11th grade with implications for GCMM: 

 Erie Canal Museum: “It was only papers and pictures.” 

 Woodrow Wilson House: “…not too much to see and I was not too familiar with who Wilson 
was.” 

 Tour of VMI campus: “Cold, windy day, little relatability, slow, simplistic tour guide and method 
of lecturing with low staying power.” 
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Part 4:  Teacher responses 
 

Grade 11th (high school) 8th (middle school) 

Class AP US History English 

Number of field trips per year 1 1 

Previous visit to GMCC? Yes, with family/friends 
Yes, with colleagues in museum 
field 

How likely are you to 
recommend that teacher 
should bring their students to 
GCMM on a field trip?   

Maybe Maybe 

Describe your use of the 
educational resources available 
from GCMM. 

I know the resources are 
available, but I have not used 
them. 

Have not used them. 

What prohibits you from 
choosing GCMM as a field trip 
destination?   

Content covered (WWI, WWII) 
occurs in Spring when time is 
usually tight as we are focused 
on prepping for exams and 
dates limited due to state 
testing. 

Discipline; harder sell for English 
class 
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Introduc�on 
 

This report contains the results of three focus group sessions held in July 2018 in 
prepara�on for the North Carolina Civil War and Reconstruc�on History Center (“the Center”) 
in Faye�eville, North Carolina. The sessions were facilitated by TurnKey Educa�on, Inc., at the 
request of Eisterhold Associates, Inc.  The focus groups were conducted to iden�fy factors that 
compel local teachers to choose a field trip des�na�on and how the proposed Center can best 
meet their needs in and out of the classroom. In addi�on, discussions involved how teachers 
and students currently use digital resources for school and what kinds of digital resources 
provided by the Center would be useful and appealing. The focus groups also addressed Civil 
War and Reconstruc�on topics for story arcs that resonate with students and themes that 
teachers would like emphasized both in the Center’s onsite exhibits and accessible via digital 
resources.  
 

An “Execu�ve Summary” follows this Introduc�on.  It highlights key findings for 
poten�al digital learning resources provided by the Center, story arcs chosen by students, and 
themes preferred by teachers.  The “Process” sec�on describes how the three focus groups 
were conducted, who par�cipated, and how feedback was elicited.  
 

The “Focus Group Results” are presented in three parts:  Digital Learning, Students: 
Story Arcs, and Teacher: Themes.  Digital Learning incorporates responses from both teachers 
and students, while the remaining two are separate. A sec�on for “Recommenda�ons” follows 
the results.  The Appendix contains a copy of the le�er directed to prospec�ve teacher 
par�cipants earlier in 2018 as well as the surveys given to students and teachers at the end of 
their focus group sessions.   
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Execu�ve Summary 
 
Digital Learning 
 
 Technology and digital resources in the classroom are rou�ne and will only increase with 
the current trend of paperless classrooms and personalized learning.  The most common uses 
cited by both teachers and students include pla�orms for delivering teacher-created content, 
watching subject-area videos, loca�ng primary sources, par�cipa�ng in virtual field trips, 
conduc�ng student research and presenta�ons, and accessing online/digital textbooks. 
 At the elementary and middle school levels, teachers need digital resources (and any 
educa�onal materials) provided by the Center to be compliant with North Carolina’s Standard 
Course of Study. They prefer pre-packaged units with assessments that fit directly into their 
required content.  Teachers request materials that are adaptable for students’ of varying skill 
levels and cross-curricular to sa�sfy standards in more than one instruc�onal area.  High school 
teachers foresee using the Center’s remotely-accessible content as a searchable repository.  It 
will help the teachers prepare their lessons and allow students to conduct research during 
project-based units. Like the lower grade levels, high school teachers need content that fits 
what they are required to teach and is appropriate for students at different reading levels. 
 
Story Arcs:  Students 
 
 Students are most interested in four story arcs as the focus within the Center and for its 
digital resources:  Culture, Law and Poli�cs, Freedom and Unfreedom, and Women/Home 
Front.  Students felt that the issue of slavery needs to be presented honestly.  Two other 
themes emerged consistently during discussions with students.  They want personal stories 
from real (and preferably local) people who experienced the Civil War and Reconstruc�on.  
They also asked for connec�ons to today and to see how the events of the late 19th century s�ll 
affect life in North Carolina, recommending the digital resources as a pla�orm for extending the 
chronology. 
 Echoing the 2012 Focus Groups conducted by TurnKey Educa�on for the Center, 
students felt interac�on is crucial to maintaining their interest and as an impetus for return 
visits. The interac�on can be physical with hands-on exhibits or digital, with a gaming or quiz-
like element embedded in the content.  Addi�onally, students recommend that the Center 
avoid rehashing what they already know or have seen at school.   
 
Themes:  Teachers 
 
 First-hand accounts from the Civil War and Reconstruc�on periods resonated with 
teachers as well as students.  Two of the four themes teachers ranked as most important 
involved the stories of real people: “To portray the lives and stories of ‘real people’ of North 
Carolina…” and “To use the experiences of real people, families, and communi�es….”  Teachers  
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were personally interested in such stories and see them as effec�ve ways to hook students into 
what might not ini�ally be considered interes�ng content.  In another intersec�on with the 
students, teachers shared the desire to see connec�ons to current events highlighted either 
within the Center or via their digital resources. 

Discussions with teachers reveal that presen�ng facts objec�vely and honestly is key to 
how they teach history to their students. Students should be provided with a complete picture 
of the �me period in order to see why there might be mul�ple perspec�ves and to then come 
to their own supported conclusions.  The idea of a data-based approach, with the Center as the 
source of the data, appealed to teachers especially as a way to discuss poten�ally controversial 
topics. 
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Process 
 

The North Carolina Civil War and Reconstruc�on History Center hosted an Educators’ 
Summer Seminar for teachers during the week of July 9, 2018.  TurnKey Educa�on was on hand 
July 11-12 to meet with par�cipa�ng teachers as well as addi�onal local teachers and students.  
TurnKey discussed what the teachers and students need, want, and expect from both an on-site 
field trip experience to the Center and from curated digital resources accessible from the 
classroom.  Detailed notes were taken at all three mee�ngs and audio from the first session 
was recorded. 
 

Students were addressed in two focus groups on July 11th. The first group met in 
Faye�eville, NC, in the morning and included students who had just finished a grade in 
elementary school and middle school. Six students in the morning session indicated they were 
in high school.  These were rising ninth graders, so they most recently completed middle school 
social studies classes. The second group consisted of high school students (grades 11 and 12) in 
Raleigh, NC, for the Governor’s School East.  At end of the discussions, students completed a 
survey asking them to rate a list of story arcs from most interes�ng and connected to what they 
study to least interes�ng and connected.  Over 60 students responded to the survey. Space at 
the end of the survey allowed for any comments about field trips in general, the History Center, 
and/or feedback for the exhibi�on designers. Student quotes used in this report were pulled 
from both the wri�en surveys and the focus group discussions. 
 
Students: 

•  4 elementary school (beginning at grade 4) 
•  3 middle school 
•  57 high school 
•  1 did not provide a grade but par�cipated in the morning session   

 
Teachers took part in two focus groups.  Elementary, middle, and high school teachers were 

present with the students in Faye�eville on the morning of July 11, including 15 from the 
Educators’ Summer Seminar.  Four addi�onal high school teachers par�cipated in a session in 
Wilmington, NC, on July 12.  A total of 22 surveys was collected from teachers over both days. 
The space at the end of the survey asked teachers to describe their ideal field trip or include 
any feedback for the History Center exhibi�on designers.  Teacher quotes used in this report 
came from the wri�en survey, focus group discussions, and the wri�en applica�ons from the 
par�cipants in the Summer Seminar.  Five addi�onal surveys came from other adults who were 
not teachers but were parents of student par�cipants and interested community members who 
a�ended on July 11 session.  Their surveys were not tallied with the teacher responses.   
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Teachers: 
•  1 all grades (K-12) 
•  4 elementary school 
•  2 middle school 
•  11 high school 
•  4 did not record a grade level 

 
Results from the surveys and focus group discussions are presented below in three 

categories:  poten�al use of digital resources, story arcs that interest students, and content 
themes important to teachers.   
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Focus Group Results 
 
Digital Learning 
 

Both students and teachers were asked about their current use of digital resources in 
the classroom, with li�le consensus on the defini�on of “digital resources.”  Elementary and 
middle school students think of it as any technology that can be plugged in or anything 
connected to the internet.  In wri�en surveys, however, high school students indicated that 
watching videos and presen�ng notes with PowerPoint do not count.  During the focus groups, 
older students were confused at first about the kinds of digital resources the Center might offer 
and responded with comments centered on the use of technology within the exhibits and for 
use as programming onsite.  These students were ini�ally unclear how to describe “distance 
learning” but ul�mately related it to webinars, Skype, and online/self-paced courses.   

 
The examples teachers gave of digital resources they currently use were echoed by 

students.  These consist of pla�orms for delivering teacher-created content, watching videos, 
loca�ng primary sources, virtual field trips, student research and presenta�ons, and 
online/digital textbooks.* Students state that the most common use of technology in class was 
to read an assignment or watch a video, followed by ques�ons. Lower grade levels report 
greater daily use of this type of technology.  They are part of the current transi�on from 
physical textbooks to online resources and paperless classrooms.  A fourth-grade teacher 
explained, “We no longer have textbook funds.  What were textbook funds are now going into 
technology because our state, in general, is trying to push to 1-to-1 devices for students.” 

 
 *Frequently men�oned by teachers and students:  Kahoot, TED Talks, Google Classroom 

Suite, iReady, Prodigy, ThingLink, Quizlet, EdPuzzle, NewsELA, Gilder-Lehrman, Reading 
Like a Historian, John Greene video series 

 
Students 

 
Student recommenda�ons for the content available in the Center’s digital resources reflect 

their requests for personal stories and first-hand accounts, local history, and connec�ons to 
today.  Elementary and middle school students proposed interac�ve and gaming elements, 
such as an adventure based on an individual’s story.  High school students feel that digital 
resources accessible remotely would be a way to con�nue the chronology to today. Digital 
resources offered by the History Center should be available for a variety of uses. Sugges�ons 
ranged from simply viewing ar�facts on the Center’s website to an in-depth, searchable 
database of primary sources, historical role-playing games and virtual reality, which was 
men�oned frequently.   
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•  “They should have a ‘test your knowledge’ thing and with the test, a se�ng where it keeps 

going so you can test your knowledge against a bunch of other people and see what rank you 
have.” 

•  “Implemen�ng a game and pu�ng players and learners in an authority posi�on to make 
decisions will make learners understand the difficulty.” 

•  “Some interes�ng poten�al VR scenes would be a planta�on field (with slaves), a Civil War 
ba�le field (located perhaps within the middle of the combat), a war camp, a legisla�on 
mee�ng, an industry factory (co�on gins, etc.).” 

•  “Use the digital aspects to expand the narra�ve beyond the specified �meline. It [the digital 
components] should have a large focus on how the war is manifested in contemporary �mes. 
The path of a slave con�nues, and the trajectory of genera�ons.” 

 
Teachers 
 

The teachers’ priori�es for digital resources from the Center address ease of use, ability 
to engage students, and relevance to what they are required to teach.  They are eager to access 
the Center’s wealth of content and have standards-compliant, pre-packaged lessons to use in 
the classroom.  Teachers will use resources from the Center if they are standards-compliant and 
interdisciplinary, allowing teachers to sa�sfy requirements in more than one area.  For high 
school, ac�vi�es and lesson plans should also be available as project- and inquiry-based units, 
include curated lists of resources for independent research, and a selec�on of reflec�ve or 
/debatable ques�ons.  Elementary school teachers were the most concerned about state 
curriculum standards while one high school teacher cau�oned against le�ng standards get in 
the way of the beneficial experiences of field trips in general. Obstacles to using digital 
resources in the classroom include �me, money, and, in high school, filters that block content.  

 
•  “Timing is an issue.  If it can be cross disciplinary that would change everything.”  
•  “It would be useful if you could provide lesson plans, include state standards, and provide some 

nuance because lots of teachers are not historians so they don’t go beyond the text book.” 
•  “If the center is going to be effec�ve, then the it must help me do the prep work.  Lesson plans 

tailored, primary sources, things I can use in the weeks prior to traveling.” 
•  “For fourth grade, it has to be standards compliant.” 

 
Teachers in all grade levels need the Center’s products to be differen�ated for students 

with varying abili�es.  Students are required to learn the same subject ma�er regardless of 
their reading acumen.  Also, one high school teacher felt that most exis�ng materials offered by 
museums are geared too young for the high school level.   

 
•  “We have kids who are below grade level, but they s�ll need to access that content…To truly be 

a successful assessment piece for teachers, it needs to show that we can differen�ate and that 
we are making accommoda�ons for different learning styles.” 
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•  “I have to take �me teaching kids how to read.  I can’t bring out the relevance of Reconstruc�on 
when I can’t get to the basics.” 

•  “The focus [of museum provided materials] is usually on the younger grades and splits 
curriculum between history and science. I need to make it up, so it can fit with my class.” 

•  “What you provide—it needs to be editable and flexible, to adapt for our needs.”  
 
 
 
Focus Group Results 
 
Students: Story Arcs 
 
 Students’ preferences for the story arcs at the Center and in content available remotely 
were discussed during the focus groups.  Students also indicated their opinions on the wri�en 
survey.  The survey asked: “Which of these Civil War and Reconstruc�on story arcs are of most 
interest to you and most connected to what you study in class? Number them one to 12, one 
being most interes�ng and connected, 12 being least interes�ng and connected.”  The list 
consisted of: 
 
Economics 
Transporta�on 
Industry 
Educa�on 
Freedom and Unfreedom 
Religion and Beliefs 
Culture 
Law and Poli�cs 
Family, Kinship, Community 
Women, Home Front 
Medicine 
Geography 
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The rankings for each story were tallied. “Freedom and Unfreedom” received the most first-

place votes.  The three topics students marked as their #1, #2, #3 were totaled to determine those 
of greatest appeal.  Combined, the story arcs that appeared most frequently as first, second, or 
third choices were:  

1. Culture �ed with Law and Poli�cs 
2. Freedom and Unfreedom 
3. Women, Home Front 

 
Two addi�onal themes were emphasized consistently during discussions:  personal stories and 

modern connec�ons.  Students requested personal stories of real-but-not-famous individuals to 
cover the content related to Culture, Freedom and Unfreedom, and Women/Home Front.  

 
•  “I want the center to include informa�on about the way of life before and a�er the Civil War for the 

common farmers, slaves, and wealthy planta�on owners.” 
•  “I would like to see personal stories of soldiers from North Carolina, housewives at home, some of 

those stories. The first-hand accounts are something that will stand out.” 
•  “I would like personal stories and first-hand accounts of slaves, and other people who weren't 

treated equally in that �me such as women of other minori�es.”   
•  “More women in history – more black women, and more women of all walks of life, economic, ages, 

races.” 
•  “I crave a personal narra�ve – you need to humanize the issues/policies/events.” 

 
Students referenced Law & Poli�cs and Freedom & Unfreedom as arcs that will show how the 

Civil War and Reconstruc�on s�ll affect North Carolina today.   
 
•  “Modern-day implica�ons are cri�cal to implement in the Museum.” 
•  “It would be beneficial also for the center to be applicable and concerned with the present day.  To 

address/focus on Reconstruc�on is to also show how its shortcomings impact minori�es in the 21st 
century.” 

•   “I’d like to see �es between slavery and the economy–how the economy held up industrializa�on 
because of slave labor and the effects that had.” 

•  “…how slavery did not end a�er the civil war and how sharecropping kept slavery alive – not 
distancing the era of slavery, slavery didn’t just end. How those policies impact the policies today, in 
North Carolina.” 
 

Though not on the survey list of story arcs by name, the topic of slavery was addressed in the 
focus groups.  Students felt strongly that this subject should be presented truthfully and connected 
to current events. Following the story of one person through and a�er the war was men�oned 
frequently as a preferred way to present the reali�es of slavery. High school students were 
par�cularly interested in how the 13th, 14th, and 15th Amendments are interpreted today and 
discussed the topic at length during their focus group, men�oning ins�tu�onalized racism, mass 
incarcera�on, sharecropping, and modern socio-economic divisions. 
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•  “Have slaves and slave owners, too, so that no one can say it is one sided. You tell the complete 
story. Talk about all of it.” 

•  “I would love for these story arcs to be primarily black and/or slave-focused.” 
•  “It’s [Slavery] kind of become roman�cized.  ‘It was a just a period in American history.’ People don’t 

realize that the things that happened s�ll affect modern poli�cs, modern socio-economics. I think it 
is important that we talk about it and that we bring it fully into light.” 

•  “I really would like to know about specific laws [in] NC during and post-Reconstruc�on that can be 
traced to the 13th, 14th, and 15th amendments and ways they were enforced.” 

•  “More about how the 13th Amendment eliminates slavery unless you’re a criminal and how that 
formed the prison system.” 

 
The tallying process was repeated for story arcs that the students ranked as least interes�ng 

and least connected to what they learn.  The topics that appeared most frequently in 12th (last), 
11th, and 10th places on the surveys were: 

12. Geography 
11. Transporta�on 
10. Medicine 

 
Students might have a narrow view of what “Geography” includes and are not considering 

human geography and the intersec�on with history.  During the focus groups, they wanted to know 
more about what happened in the places they live now, discover more North Carolina-specific 
events from the war, and see how na�onal events and laws played out in their state.  However, 
they ranked Geography as least interes�ng and connected. Students were also a�racted to the 
reali�es of health, illnesses, and injuries during discussions but ranked “Medicine” low on their 
lists. 

 
•  “I would be interested in a lot about the arsenal as a resident of Faye�eville and it being right 

there.”   
•  “Exploring how Jim Crow laws and Black Codes varied regionally across NC.  This could also be on the 

museum’s website so that students could click on regions and access it remotely.”   
•  “I would like to know about North Carolina’s general history and knowledge…new informa�on about 

the region.” 
•  “My interests in the Civil War and Reconstruc�on are VERY different to what I was taught in class.  

Medicine, educa�on, and the role of women in the Civil War and Reconstruc�on is o�en glossed 
over due to �me constraints.”   

 
Frequently, students stated that the Center should not repeat content they already know.  They 

prefer to expand on what they have learned and have opportuni�es for deeper dives. 
 
•  “I would rather learn about things in the museum that I haven't already learned in class.  

Unfortunately, even what I've learned in class is not thorough because of �me restraints.” 
•  “Do NOT feature a ba�le.  We have seen a million of those.” 
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North Carolina Civil War Reconstruction History Center 
Eisterhold Associates, Inc. 

August 24, 2018 
Page 12 of 22



 

•  “Take for instance a war museum, a lot of that stuff we already learned in Social Studies.  We need a 
new perspec�ve.  We don’t learn anything extra…I’d like to see a Center that shows more, goes 
deeper into new informa�on in addi�on to what we’ve already learned.” 

•  “Make the Civil War [ba�les] a smaller part. Focus on the history that happened outside of the war.  
Not rehash the ba�le, but more context before AND a�er. Why did it happen when it did?” 

13
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Focus Group Results 
 
Teachers: Themes 
 
 On the survey given at the end of the sessions, teachers were instructed to “Please 
priori�ze the mission of the NCCWRHC in order of importance.  1 being most important, 11 being 
least important.” The statements that appeared the greatest number of �me as a first, second, or 
third choice on the survey were tallied: 
 

1. To portray the lives and stories of “real people” of North Carolina:  rich and poor, black, white and 
Na�ve American, free and enslaved, Unionist and Secessionist, young and old, Republicans, Whigs, 
Know-Nothings and Democrats, men, women, and children. 

2. To use the experiences of real people, families, and communi�es throughout North Carolina, 
including all regions from southeast to northwest, to reveal how the events of the war years, and 
the eras preceding and following them, affected their existence. 
TIE  
To widen the focus of the Civil War story to include the Antebellum and Reconstruc�on periods of 
North Carolina history, and regard the story as three parts of a whole. 

3. To take a fresh and data-based approach toward crea�ng a new, relevant, and viable public 
understanding of the Civil War era, par�cularly targe�ng “next genera�on” audiences. 

 
Teachers echoed several of the students’ requests during focus group discussions.  Personal 

stories should serve as the entrance point to Civil War and Reconstruc�on content.  These 
narra�ves are a way to hook students and the teachers themselves are interested in these 
individual accounts. “Real people” appeared in their first and one the second theme choices. One 
teacher suggested “interac�ve exhibits telling personal stories of those involved” while another 
responded, “To be able to follow the story of an individual throughout the exhibits would be 
great.” 

 
Slavery was not offered as a single-issue item on the teacher’s survey.  It was incorporated in 

statement #1 (above).  It was also part of another choice (“To illuminate the economy of slavery 
and its end.”) that consistently ranked in the middle of the list. Teachers debated how the reali�es 
of slavery should be presented to students.   

 
•  “Without slavery, the Civil War and Reconstruc�on doesn't happen, so it needs to be clear from the 

start…as does the effects on freed people.” 
•  “Economy of slavery is huge but will naturally come from the other things listed as well.” 
•  “Some�mes the word ‘slavery’ doesn’t have a shock value and I think it needs to. People need to 

understand that people were brutalized, and horrible things happened to people.  And that is not 
OK. And I think any kind of discussion of slavery has to have that part.” 

Wri�en comments from the par�cipa�ng teachers’ applica�ons for the Summer Seminar 
reinforced the sen�ments heard during focus group discussions about slavery. 
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•  “To help younger learners (4th-graders), I do not go into detail of horror and bloodiness of war and 

slavery, but I provide primary sources and age-appropriate materials to show an impar�al glimpse 
into what life was like during those �me periods.” 

•  “It [the war] was about slavery and white supremacy. This can be conveyed by being truly open and 
honest with our students and by pain�ng a big picture in the classroom and peeling back the layers 
to show what lay at the root of the conflict.” 

•  “The issue of slavery was a powder keg.  I believe the essen�al ques�on for my students at their age 
level and maturity is to examine the following: What were the key differences between the North 
and South? Was secession the proper choice for the Southern States? Was slavery the only cause of 
the Civil War?”  
 

The Center’s presenta�on of facts should be balanced and thorough: “the good, the bad, and 
the ugly.”  Teachers want students to have a complete picture, see that there are mul�ple 
perspec�ves, and come to their own conclusions while developing cri�cal thinking skills.   

 
•  “A cross-curricular trip involving historians and experts with highly interac�ve exhibits that give a 

complete and balanced view of the many perspec�ves of the Civil War and Reconstruc�on.” 
•  “Mul�ple areas to visit that show mul�ple parts of the diverse popula�on of NC.  To be able to read, 

view video, or virtual reality that addresses Civil War, brutality of slavery, posi�ves and nega�ves of 
Reconstruc�on.” 

•   “I firmly believe in giving students access to primary source documents and le�ng the records 
speak for themselves. In a �me when anything can be Googled, students need the skills to discern 
fact from fic�on.” 

 
Teachers shared students’ desire for connec�ons to today. Teachers reported that while 

students do not immediately see the relevance of events from long ago un�l they are prompted, 
once that happens “the light bulb goes off.” One high school teacher admi�ed that while he wants 
the Reconstruc�on era to be a “more relevant �me period,” he hasn’t had the training and learning 
himself. However, teachers felt it essen�al that their students discover the long-term effects of 
Reconstruc�on.   

 
•  “I’ve found that kids are crazy mo�vated to learn about it [Reconstruc�on].  The problems, 

economics, former confederates, whites’ issues – students are very interested.” 
•  “I try to emphasize the 14th Amendment. Talk about Dred Sco�, how it �es into rights today:  gay 

rights (LGBTQ+), immigra�on, etc.”  
•  “We s�ll see these issues coming up today in discussions and protests over Civil War monuments, 

history textbooks, and deep divisions between the races.” 
•  “An experience that will accurately depict the era through the impact it had on a na�onal, local, and 

personal scale as well as be true to nature of the era and tell the full story of slavery, war, and 
Reconstruc�on and its impact through the ages up to today.” 
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There was li�le consistency among the themes that the teachers ranked least important on 
their surveys. Of the 11 choices, the two that appeared in 11th, 10th, or 9th place most frequently 
(four �mes each), include one that was also ranked among the most important. 

 
•  To widen the focus of the Civil War story to include the Antebellum and Reconstruc�on periods of North 

Carolina history, and regard the story as three parts of a whole. 
•  To convey North Carolina’s sacrifice, hardship, and degrada�on during the Civil War and Reconstruction eras. 
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Recommenda�ons 
 
Digital Learning 

•  The Center’s materials need to be standards-compliant and address required instruc�onal topics 
•  Elementary and middle school: resources should be offered as differen�ated mini-units consis�ng of 

lesson plans with interac�ve content and meaningful assessments 
•  High school: materials should be made available at a range of reading levels for students to conduct 

their own research based on guided ques�ons and project-based units 
•  Highlight personal stories of individuals who experienced the Civil War and Reconstruc�on in North 

Carolina 
•  Extend the narra�ve told at the Center both in �me (up to today) and in depth, with greater detail 
•  Videos should be 2-5 minutes long but no more than 10-15 minutes, with ques�ons embedded 

along the way to keep students engaged 
 
Students: Story Arcs 

•  Use personal stories 
•  Demonstrate connec�ons to current events 
•  Show the reali�es of slavery honestly: “there’s a difference between celebra�ng and raising 

awareness; the goal is to provide awareness” 
•  Cover facts and people beyond what is usually covered in school or already well-known 

 
Teachers: Themes 

•  Highlight real people 
•  Offer a curated repository of primary sources and data sets 
•  Provide an objec�ve and balanced view of events 
•  Use the long-term repercussions of Reconstruc�on to connect the Center’s content to Civics and 

Economics classes 
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Appendix A 
Focus Group Introduc�on Le�er 
 
North Carolina Civil War and Reconstruc�on History Center (NCCWRHC) 
Educator Focus Groups 
July 11 and July 12, 2018 
 
The educa�on research team, TurnKey Educa�on, and museum design group, Eisterhold 
Associates, will be on hand to discuss with teachers and students what they need, want, and expect 
from both an on-site field trip experience to NCCWRHC and from curated digital resources 
accessible from the classroom.  This is a unique opportunity to collect feedback from a dis�nctly 
educa�onal point of view – one that could ul�mately inform the exhibi�on design and 
development. 
 
Focus group sessions will be conducted to iden�fy what compels teachers to choose a field trip 
des�na�on and how the proposed North Carolina Civil War and Reconstruc�on History Center can 
best meet their needs inside and outside of the classroom.   
 
Research goals:  

•  to verify viability of content and interpre�ve approaches for the Center’s physical exhibits and 
digital programs from the perspec�ves of both teachers and students 

•  to iden�fy exis�ng resources and future efforts required to generate year-round interest in 
NCCWRHC 

 
There is tremendous poten�al for NCCWRHC to support students across the elementary and 
secondary curriculum throughout the state. The Center is commi�ed to fostering the informed 
dialogue and ci�zen forma�on at the core of the North Carolina Social Studies standards. It will be 
an invaluable partner for educators, students, and the general public as the changes wrought by 
the Civil War and Reconstruc�on eras con�nue to affect the community today. 
 

Wednesday, July 11, 2018 
Faye�eville Students and Teachers 
9:00 – 9:30   ES, MS Tour History Center site 
9:30 – 10:30 Student/Teacher Focus Group 
 
Raleigh Students  
1:45 – 2:45 HS GSE Student Focus Group 
3:30 – 4:30 Addi�onal HS GSE Students, if available 
 
Thursday, July 12, 2018 
Open Call for Local Teachers 
10:00-11:30 Teacher Focus Group 
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Appendix B 
Student Survey 
 
STUDENT                                                                                                 Grade ______ 
 
Which of these Civil War and Reconstruc�on story arcs are of most interest to you and most 
connected to what you study in class? 
 
Number them from 1 to 12.  1 being most interes�ng and connected, 12 being least interes�ng and 
connected. 
 
 
____Economics 
 
____Transporta�on 
 
____Industry 
 
____Educa�on 
 
____Freedom and Unfreedom 
 
____Religion and Beliefs 
 
____Culture 
 
____Law and Poli�cs 
 
____Family, Kinship, Community 
 
____Women, Home front 
 
____Medicine 
 
____Geography 
 
 
Please add any comments you have about field trips in general, the History Center, and/or 
feedback for the exhibi�on designers. Thank you! 
_________________________________________________________________________________
_________________________________________________________________________________
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_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________ ________ 
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Appendix C 
Teacher Survey 
 
TEACHER                                                                                                     Grade Level ____ 
 
Please priori�ze the mission of the NCCWRHC in order of importance.  1 being most important, 11 
being least important.  
 
____To take a fresh and data-based approach toward crea�ng a new, relevant, and viable public 

understanding of the Civil War era, par�cularly targe�ng “next genera�on” audiences. 
 
____To tell the story of the Civil War and all its ramifica�ons for the en�re state of North Carolina. 
 
____To widen the focus of the Civil War story to include the Antebellum and Reconstruc�on periods of 

North Carolina history, and regard the story as three parts of a whole. 
 
____To highlight issues, events, and people throughout the state, and place emphasis on the home-front 

experience in North Carolina; to address military campaigns, leaders, and wider poli�cal and economic 
trends, but as a backdrop for the North Carolina home-front story rather than the focus. 

 
____To portray the lives and stories of “real people” of North Carolina: rich and poor, black, white and 

Na�ve American, free and enslaved, Unionist and Secessionist, young and old, Republicans, Whigs, 
Know-Nothings and Democrats, men, women, and children. 

 
____To use the experiences of real people, families, and communi�es throughout North Carolina, including 

all regions from southeast to northwest, to reveal how the events of the war years, and the eras 
preceding and following them, affected their existence. 

 
____To portray the poli�cal, economic, social, and cultural aspects of life in North Carolina before, during, 

and a�er the Civil War. 
 
____To illuminate the economy of slavery and its end. 
 
____To preserve and interpret the history of the Faye�eville Arsenal and the history of the region—before 

the Antebellum and a�er the Reconstruc�on periods. 
 
____To convey North Carolina’s sacrifice, hardship, and degrada�on during the Civil War and Reconstruc�on 

eras. 
 
____To allow North Carolina to be the first state to tell its own home-front, Civil War era story. 
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Describe your ideal field trip.  Feel free to include feedback for the History Center exhibi�on 
  !uoy knahT  .srengised

_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________  
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